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RTI/MTSS GUIDANCE 
BEING A READER™ SMALL-GROUP READING

Response to Intervention (RtI) is a multi-tier approach to the early identification and support of 
students with learning and behavior needs. The RtI process begins with high-quality instruction 
and universal screening of all children in the general education classroom. Students who struggle 
are provided with interventions at increasing levels of intensity to accelerate their rate of learning 
(see RtI Action Network: www.rtinetwork.org).

This document provides general guidance to support Response to Intervention/Multi-Tiered 
System of Support (RtI/MTSS) decisions. We believe providing students with a consistent scope 
and sequence and similar pedagogy in both Tier 1 and Tier 2 is the best instructional practice.   
Our recommendation is to provide Tier 1 instruction using the Being a Reader program’s small-
group reading sets. For students who might require Tier 2 intervention support in foundational 
skills, our recommendation is the SIPPS®: Systematic Instruction in Phonological Awareness, Phonics, 
and Sight Words program. 

Use these recommendations in accordance with your school or district RtI/MTSS protocols.

Tier 1: High-Quality Classroom Instruction, Screening, and Group 
Interventions
In Tier 1, all students receive high-quality, scientifically-based instruction provided by qualified 
personnel to ensure that their difficulties are not due to inadequate instruction (RtI Action 
Network).

In the CCC Collaborative Literacy™ suite, students experience comprehensive Tier 1 instruction 
through the Being a Reader, Making Meaning, and Being a Writer programs. Foundational skill 
instruction, including instruction in letter names, phonological awareness, phonics,  
high-frequency words, and oral fluency is provided in Being a Reader.

The Small-group Reading section of the Being a Reader Assessment Resource Book provides 
assessment information and guidance to help teachers:

 • Review collected student data and individual student’s needs, and consider regrouping to 
provide the most appropriate access to Tier 1 foundational skill instruction that takes place in 
small groups.

 • Administer the Mastery Tests approximately every four weeks to monitor student progress; 
information from the Mastery Tests guides reteaching decisions.

 • Use the Individual Reading Observation assessment to provide an ongoing observational record 
about students’ independent reading of text 

 • Set beginning-, middle-, and end-of-year expectations with the “Grade-level Expectations for 
Reading” chart on page xviii 
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Tier 2: Targeted Interventions
Students not making adequate progress in the general education classroom in Tier 1 are provided  
with increasingly intensive instruction matched to their needs on the basis of levels of 
performance and rates of progress. Intensity varies across group size, frequency and duration  
of intervention, and level of training of the professionals providing instruction or intervention. 
These services and interventions are provided in small-group settings in addition to instruction  
in the general curriculum (RtI Action Network).

For students who require Tier 2 intervention support for foundational skills, we recommend 
using the SIPPS: Systematic Instruction in Phonological Awareness, Phonics, and Sight Words program. 
Instruction in SIPPS supports the instruction in the Being a Reader program because the scope and 
sequence for small-group reading Sets 1–5 is parallel to that of SIPPS Beginning and Extension 
Levels. Using SIPPS for Tier 2 instruction accelerates students’ learning to help them achieve the 
foundational skill standards—allowing them to become more proficient readers.

 

Kindergarten   
Tier 1 (Being a Reader) and Tier 2 (SIPPS) instruction is aligned, which helps accelerate progress for 
students who need supplemental supports. In order to help teachers know how to meet the needs 
of their learners in Tier 1, students are screened using the Small-group Placement Assessment. 
The assessment data help teachers know which Small-group Reading Set students should be 
placed in for their Tier 1 instruction in the Being a Reader program. Small-group instruction begins 
approximately 8 weeks into the school year, after the Independent Work “Setting the Foundation” 
lessons have been completed. (See the Assessment Resource Book starting on page xi.)

By the end of the year, kindergarten students need to complete Set 3 to meet grade-level 
expectations.

BEGINNING-OF-YEAR CONSIDERATIONS

Prior to beginning Tier 1 small-group reading instruction with Being a Reader, students need to 
know at least 21 lowercase letter names and 11 high-frequency words.

In the first eight weeks of Being a Reader Kindergarten Shared Reading lessons, students learn and 
practice the 11 high-frequency words needed for small-group instruction. They are also introduced 
to the letters of the alphabet and they engage in alphabet review activities. An optional Learning 
Letter Names module can be used in weeks three through six to prepare students to begin small 
group instruction. Learning Letter Names provides 20 lessons that teach the 26 capital and lower 
case letters as well as guidance for independent practice.

Students who do not know at least 21 letter names by week 6 will require additional instruction 
with letter names prior to starting instruction in the Small-group Reading sets. To differentiate 
Tier 1 instruction for these students, form a letter-name group and provide additional letter-name 
instruction in the small-group setting. (See the CCC Learning Hub, the Kindergarten Teacher’s 
Manual Appendix E, or the Learning Letter Names Teacher’s Manual for information about teaching 
letter names.)
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Time of Year Students who have 
not successfully... Tier 1 Tier 2 Tier 3

January Identified  
21 Letter Names

Continue teaching letter 
names though Shared 
Reading activities , 
the Learning Letter 
Names module, and 
independent work 
rotations.

Targeted letter-name 
instruction in small-
group setting.

End of April Identified  
21 Letter Names

Continue teaching letter 
names though Shared 
Reading activities and 
independent work 
rotations.

Targeted letter-name 
instruction in  
small-group setting.

Collaborate with your 
school’s RtI/MTSS team 
to identify additional 
strategies for supporting 
the students.

Completed Set 2 Continue to teach  
Being a Reader small-
group reading lessons 
for Tier 1, adjusting the 
pace and reteaching as 
necessary.

Give the Letter-Sound 
portion of the SIPPS 
Beginning Level Mastery 
Test 2.
•  If the student 

successfully 
completes the Letter-
Sound portion, begin 
Tier 2 instruction with  
SIPPS Beginning Level, 
Lesson 21. 

•  If the student does 
not successfully 
complete the Letter-
Sound portion, use 
the assessment 
data to identify the 
spelling-sounds the 
student does not 
know and teach those. 
Then continue Tier 
2 instruction with 
SIPPS Beginning Level, 
Lesson 21. 
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JANUARY EXPECTATION: KNOWLEDGE OF 21  LETTER NAMES

Students who still do not know at least 21 letter names after you have provided additional 
instruction are in need of supplemental instruction within your multi-tiered system of support. 
Consider collaborating with your school’s RtI/MTSS team to identify additional strategies for 
supporting the students. You might also: 

 • Continue to teach letter names in a small group to affected students

 • Consider teaching spelling-sound correspondence along with the letter names, introducing only 
the short-vowel sound for all five vowels

We suggest Appendix E in the Teacher's Manual and No More Teaching a Letter a Week by Rebecca 
McKay and William H. Teale for ideas for teaching letter names.

END OF APRIL EXPECTATION: COMPLETE SET 2 

For students who have not successfully completed small-group Set 2 (single consonants) 
administer the Letter-Sounds portion of SIPPS Beginning Level Mastery Test 2 (at Lesson 20). 

 • If the student successfully completes the Letter-Sound portion of the SIPPS Beginning Level 
Mastery Test 2, begin Tier 2 instruction with SIPPS Beginning Level, Lesson 21. 

 • If the student does not successfully complete the Letter-Sound portion of SIPPS Beginning Level 
Mastery Test 2, use the assessment data to identify the spelling-sounds the student does not 
know and teach those. Then continue Tier 2 instruction with SIPPS Beginning Level, Lesson 21.

With dedicated resources (e.g., reading specialist, literacy coach, or another interventionist who is 
qualified to provide support), it is possible to accelerate student learning using SIPPS Beginning 
Level, which will bring the students quickly to grade level. Students may require Tier 2 support 
with sight words, because more sight words are taught in SIPPS than in Being a Reader. 

If you have an intervention plan that allows you to add this instruction as an additional layer, 
continue to teach Being a Reader small-group reading lessons as Tier 1 because the reading material 
is complimentary.

Once Tier 2 intervention instruction in SIPPS is started, continue with the instruction until the 
students have successfully completed the level based on evidence from the Mastery Tests.

END-OF-YEAR EXPECTATION: COMPLETE SET 3

If your school/district requires students to learn final e by the end of kindergarten, note that final 
e is taught in Set 4, Weeks 1 and 2.
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Grade 1 
Tier 1 (Being a Reader) and Tier 2 (SIPPS) instruction is aligned which helps accelerate progress for 
students who need supplemental supports. For Tier 1 instruction, students are grouped for Being a 
Reader small-group instruction based on the Small-group Placement Assessment data. Small-group 
instruction starts at approximately Week 6, after the Independent Work “Setting the Foundation” 
lessons have been completed. (See the Assessment Resource Book starting on page xi.) 

By the end of the school year, Grade 1 students need to complete Set 6 in order to meet grade-level 
expectations.

BEGINNING-OF-YEAR CONSIDERATIONS: 

 • For students who come from kindergarten and place into small-group Set 3, monitor each 
student’s progress and teach the “Reteaching” lessons as needed for Tier 1 instruction (for more 
information, see “Reteaching” in the introduction of the Small-group Teacher’s Manuals). 

 • For students who come from kindergarten and place into small-group Sets 1–2 and were 
receiving Tier 2 instruction with SIPPS Beginning, continue with the instruction until the 
students have successfully completed the level based on evidence from the Mastery Tests.  
Then place the students in Set 3.

 • For students who place into small-group Set 1, begin Tier 2 intervention instruction with SIPPS 
Beginning Level Lesson 1. Continue with the instruction until the students have successfully 
completed the level based on evidence from the Mastery Tests. Then place the students in Set 3.

 • For students who place into small-group Set 2, teach spelling-sound /b/ and then begin Tier 2 
intervention instruction with SIPPS Beginning Level Lesson 31. Continue with the instruction 
until the students have successfully completed the level based on evidence from the Mastery 
Tests. Then place the students in Set 3. 

If, after you teach the “Reteaching” lessons with Being a Reader, any student continues to struggle 
based on the data from the Mastery Tests and the Individual Reading Observations, provide 
additional differentiated Tier 1 instruction one day a week to review letter-sounds and high-
frequency words and listen to the student(s) read. 
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Time of Year Students who have 
not successfully... Tier 1 Tier 2

November Set 3 Continue to teach 
Being a Reader 
small-group reading 
lessons for Tier 1, 
adjusting the pace 
and reteaching as 
necessary.

SIPPS Extension Level  Review Lesson 1

January Set 4 •  If the students have already started 
Tier 2 intervention instruction in SIPPS 
Extension level, continue instruction. 

•  If the students have not started SIPPS, 
begin Tier 2 intervention instruction in 
SIPPS Extension level with Lesson 1.

April Set 5 •  If the students have already started 
Tier 2 intervention instruction in SIPPS 
Extension level, continue instruction. 

•  If the students have not started SIPPS, 
begin Tier 2 intervention instruction in 
SIPPS Extension Level with Lesson 17.

   .

NOVEMBER EXPECTATION: COMPLETE SET 3

For students who have not successfully complete Small-group Reading Set 3:

 • Begin Tier 2 intervention instruction in SIPPS Extension Level with Review Lesson 1

 • Continue to teach Being a Reader small-group reading lessons for Tier 1, adjusting the 
pace and reteaching as necessary

Once Tier 2 intervention instruction in SIPPS is started, continue with the instruction 
until the students have successfully completed the level based on evidence from the 
Mastery Tests.

JANUARY EXPECTATION: COMPLETE SET 4

For students who have not successfully completed Small-group Reading Set 4:

 • If the students have already started Tier 2 intervention instruction in SIPPS 
Extension level, continue instruction

 • If the students have not started SIPPS, begin Tier 2 intervention instruction in SIPPS 
Extension Level with Lesson 1

 • Continue to teach Being a Reader Small-group Reading lessons for Tier 1, adjusting 
the pace and reteaching as necessary

Once Tier 2 intervention instruction in SIPPS is started, continue with the instruction 
until the students have successfully completed the level based on evidence from the 
Mastery Tests.
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APRIL EXPECTATION: COMPLETE SET 5

For students who have not successfully completed Small-group Reading Set 5:

 • If the students have already started Tier 2 intervention instruction in SIPPS Extension, continue 
instruction

 • If the students have not started SIPPS, begin Tier 2 intervention instruction in SIPPS Extension 
Level with Lesson 17

 • Continue to teach Being a Reader Small-group Reading lessons for Tier 1, adjusting the pace and 
reteaching as necessary

Once Tier 2 intervention instruction in SIPPS is started, continue with the instruction until the 
students have successfully completed the level based on evidence from the Mastery Tests.

END-OF-YEAR EXPECTATION: COMPLETE SET 6 (IF  NEEDED)  
OR BEGIN SET 7

Prosody/Fluency Consideration
Any time during the year that a student completes Small-group Reading Set 5, 
determine whether the student needs additional work on prosody/fluency.  
Based on the "Individual Reading Observation," consider the following:

1. If you think the student is still struggling place the student in Small-group Set 6. 
Then assess the student with a leveling assessment after completing the set.

2. If you think the student is reading well use a leveling assessment to place the 
student in Small-group Set 7 or above.

For more information, see What is the purpose of Set 6 in Being a Reader? on the 
Collaborative Classroom website at collaborativeclassroom.org.
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Grade 2 
Tier 1 (Being a Reader) and Tier 2 (SIPPS) instruction is aligned which helps accelerate progress  
for students who need supplemental supports. For Tier 1 instruction, students are grouped for 
Being a Reader small-group instruction based on the “Reading Level Correlations” chart data. 
The Small-group Placement Assessment for Sets 7–12 or another leveling assessment can be 
used to place and group students. Small-group instruction starts between Weeks 4–6, after the 
Independent Work “Setting the Foundation” lessons have been completed. (See Assessment 
Resource Book starting on page xi.)

The first eight weeks of whole-class Word Study are a review of complex vowels and inflectional 
endings. Students who place into Sets 1–5 or SIPPS will receive targeted, differentiated instruction 
in the Tier 1 small-group setting. If you have many students who have not mastered complex 
vowels, consider waiting to begin whole-class Word Study until January. The review weeks of Word 
Study are not sufficient for first instruction in complex vowels.

By the end of the school year, Grade 2 students need to complete Set 10 in order to meet grade-
level expectations.

BEGINNING-OF-YEAR CONSIDERATIONS

Refer to the Assessment Resource Book page xii for information about assessing Grade 2 students. 
Identify any gaps in the students’ phonics knowledge. Some students may have mastered the 
foundational phonics, but will need to move slowly through Set 7 to solidify comprehension 
strategies.

Students in Grade 2 receive focused review of complex vowels and inflectional endings during 
whole-class Word Study lessons the first eight weeks of the year.

For students entering Grade 2 who were receiving Tier 2 intervention instruction with  
SIPPS Extension, continue to the end of the level and then place the student in Small-group 
Reading Set 6 or 7, depending on fluency.

 • For students entering Grade 2 who place below Small-group Reading Set 7, based on your 
leveling assessment data, administer the Being a Reader Placement Assessment for Sets 1–5.

 • For students who place in Set 5, acquire the Set 5 Small-group Teacher’s Manual and 
accompanying texts to provide instruction to students at that level. Provide many books at 
Fountas and Pinnell levels J and K for these students to read during Independent Work and 
Individualized Daily Reading. When the students complete Set 5, use a leveling assessment to 
place them in Sets 7–9.

For students who place into Sets 1–4 (based on the Placement Assessment data) consider 
immediately administering the SIPPS Placement Assessment and teach the appropriate level of 
SIPPS  as Tier 2 intervention. With dedicated resources (e.g., reading specialist, literacy coach, or 
another interventionist who is qualified to provide support), it is possible to accelerate student 
learning using SIPPS, which will bring the students quickly to grade level. 

Once intervention instruction in SIPPS is started, continue with the instruction until the students 
have successfully completed the level based on evidence from the Mastery Tests. If the majority 
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of the class, 80% or more, are placed in SIPPS, consider waiting to begin Word Study 
Instruction.

If only some of the students have not mastered complex vowels, begin Word Study 
instruction. Weeks 1–8 cover the complex vowels taught in Extension. Because Word 
Study lessons are designed so that students read the words many times with support, 
most students will benefit from the pattern recognition, and meaningful affix and 
syllabication instruction in whole-class Word Study. Avoid getting bogged down, and 
rely on SIPPS for phonics instruction.

WEEK 8 CONSIDERATIONS

 • If, based on the Individual Reading Observation in Small-group Reading, you have 
determined that the student does not read with fluency and accuracy, further 
evaluate for intervention.

 • For students who are unable to read the word list in the Being a Reader Word Study 
Progress Assessment 1, use the SIPPS Placement Assessment and teach SIPPS as  
Tier 2 intervention at point of need. 

Once Tier 2 intervention instruction in SIPPS is started, continue with the instruction 
until the students have successfully completed Extension level based on evidence from 
the Mastery Tests.

JANUARY EXPECTATION: BEGIN SET 8

For students who are not in Small-group Set 8 and have had additional high-quality 
SIPPS instruction at the appropriate level, consider collaborating with your school’s  
RtI/MTSS team to identify additional strategies for supporting the students. 

WEEK 17 CONSIDERATIONS

Students who are unable to read the word list in the Being a Reader Word Study Progress 
Assessment 2, may benefit from the more structured, direct instruction pedagogy 
of SIPPS Challenge Level. Both Word Study and SIPPS Challenge are grade-level 
appropriate instruction. If you choose to use SIPPS Challenge to adjust the  
level of instructional support, identify a small group of struggling students and  
begin instruction with Lesson 1. If possible, continue to include these students  
in Word Study lessons, and pair them with stronger readers. 

APRIL EXPECATION: BEGIN SET 9

For students who are not in Small-group Set 9 and have had additional high-quality 
SIPPS instruction at the appropriate level, consider collaborating with your school’s  
RtI/MTSS team to identify additional strategies for supporting the students. 

END-OF-YEAR EXPECTATION: COMPLETE SET 10
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Grade 3
In Year 1 and 2 implementations, some students may enter grade 3 without reaching 
the End-of-year Expectations for grade 2. Consider:

For students who place below Fountas and Pinnell Level J, administer the SIPPS 
Placement Assessment and begin SIPPS instruction at the appropriate entry point. 
Continue with the instruction until the students have successfully completed the SIPPS 
Extension level based on evidence from the Mastery Tests. Use a leveling assessment 
to place the students in Small-group Reading Sets 7–12. The small-group format is 
supportive for students who need of targeted, differentiated reading instruction.

If the students did not complete the whole-class Word Study in grade 2, use the grade 2 
Word Study lessons starting with Week 1 at the beginning of the year. 

Grades 4–6
If the students are reading below Fountas and Pinnell Level J, administer the SIPPS 
4–12 Placement Assessment and begin SIPPS instruction at the appropriate entry point.

If the students are reading above Level J, collaborate with your school’s RtI/MTSS team 
to identify additional strategies for supporting the students.  If the students have not 
received instruction in Being a Reader Small-group Reading Sets 7–12, consider using 
these sets as Tier 2 comprehension instruction. 


